
         
	
	

GNYC!	Academy	–	A	College	Transition	Program	(Case	Study)	
 
The following is an example of a Program Design of a dual-enrollment college transition program which 
serves NYC public high school students in Manhattan. Based on the information provided below, please 
consider the following:  What is the goal or mission of the program? How are the activities tied to meet 
program goals?  What information is used as evidence of program success?  What additional data 
could/should be collected and used to provide this information? 
 
PROGRAM DESIGN  
The Manhattan College Now program offers dual-enrollment opportunities to twelve participating high 
schools in the geographic area surrounding the college.  The program was built on a belief that exposure 
to increasingly challenging academic material will prepare students for the expectation of college level 
coursework.  Enrollment of high school juniors and seniors focus on the mission to enable students to be 
successful in postsecondary study without the need for remediation. It is projected that enrollment and 
success in a college course transfers to better achievement scores on assessment tests that colleges use 
to determine need for remediation.   
 
In the 2011-2012 academic year, the program set a goal of enrolling 460 11th and 12th graders into 
various College Now activities, including a significant number of students into college credit courses, at 
Manhattan Newcomers HS.  In this school, we focused on recruiting at least a quarter of the high school’s 
junior and senior class for participation in College Now in the fall and spring terms and chose to offer 
particularly in popular course areas like English and Psychology.  In addition, we have attempted to 
schedule at least several courses that do not require CUNY certification, so that there are opportunities 
for juniors or seniors, who would be considered developmental skills students, to take college level 
courses.   
 
Overall, the vast majority of our partner schools’ students taking college credit courses are seniors 
because they are usually the only ones eligible for college credit courses.  This is due to the fact that the 
schools traditionally schedule students to take the ELA Regents exam at the end of their junior year.  The 
FY13 Program Plan also includes the addition of a course called Academic Access: An Introduction to 
College Life (ACL 100) that will enroll juniors who have not yet taken the ELA Regents (and are 
recommended by their teachers) so that younger students will also have an opportunity to enroll in 
College Now. 
 
High school credit and workshop courses were also made available for about 330 9th and 10th graders 
from all of our partner schools.  The goal for these Regents prep workshops and high school credit or 
“bridge” courses (enhanced high school courses that provide literacy skills in academic theme based 
courses) was to assist students with meeting the standards for high school graduation and improve their 
preparedness for College Now college credit courses.  Additional Regents Prep courses in English and 
Algebra 1 were also planned for Manhattan Newcomers HS for 587 students because its population is 
made up entirely of English Language Learners, a number of whom are not literate in their own language 
or had limited formal schooling.  In addition, the school was designed as a portfolio school and, until 
recently, did not provide curricula that included preparation for the Regents exams.   
 
A third major component of our program is in-class Algebra tutoring.  This service, piloted at Columbus 
West High School, has been expanded because it is much in demand by schools.  Tutoring allows 
teachers to assist several groups of students at one time.   
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The enrolment target for FY12 was met or even exceeded projections in each area.  Additional enrollment 
occurred in the following categories:  42 additional credit students and 168 additional students in high 
school courses and workshops.  Our built-in over enrollment policy which is set to compensate for 
anticipated withdrawals actually did not work as planned because our retention was much higher than the 
previous year. 
 
Of the 502 college credit enrollments, about 37% were comprised of students taking more than one 
course over the course of the year.  Furthermore, almost one-third of the enrollments were in courses 
from the Schools of Technology and Design or Professional Studies, giving some students exposure to 
engineering and computer technology or career major courses.  Most of our enrollments were in liberal 
arts and sciences courses, at least six courses had a dual focus in technology.  Enrollment in two courses 
– Design Drafting and Consumer Economics – was disappointingly low (less than 10 students each) after 
the first four weeks.  In the first case, the days were incorrectly listed and students withdrew because of 
schedule conflicts.  The instructor for the economics course, assigned by the department, was very poor 
according to student feedback. 
 
 
EXAMPLES OF OUTCOMES 
When the population of Manhattan Newcomers HS, where the majority of the ELA Regents and Algebra1 
exam prep classes were scheduled, is considered, twice as many students were enrolled in high school 
credit and workshop courses as college credit courses. Additional Regents prep courses were offered at 
Lower Manhattan HS and Tribeca Tech.  This is due to the fat that most of all of the schools in the 
portfolio report a performance (noted in the high school directory) of less than 55% passing on the ELA 
and math Regents exams.  Therefore, students not only need these courses, but are not available in 
large numbers to take credit courses.   
 
Two high school credit courses were offered at the request of specific schools – Women: Images and 
Realities (a bridge course for 12th graders at Midtown Outreach) and Great Thinkers (a theme based 
academic course for 9th graders held on the college campus of Metropolitan Academy).  The women’s 
studies course was taught by a teacher at that high school after the school day; Great Thinkers, based on 
curriculum developed by two college Humanities faculty, was taught by a college instructor. 
 
Offered in collaboration with the CUNY Arts Team, Anime and African Folktales were also offered as high 
school courses. Anime was co-taught by an anthropology and an English instructor as well as an artic 
from the Manhattan Arts Council.  Students presented their story boards with the assistance of the 
Entertainment Technology department.  Students in African Folktales took a course in folktales modeled 
on a credit course of the same name, followed by an African dance class in which culture was covered.  
At the final performance, students acted and danced one of the stories. 
 
 


