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Lesson Plans 

 

 

 

(Includes Pre-Assessment) 
 



Lesson Topic/Focus: Pre-Assessment, Reading and Interpreting the First 
Amendment in Context of a Current Event  
 
Lesson Essential/Guiding Question(s):  
 
What actions, decisions and behaviors are protected by the first amendment of 
the Constitution?  
 
Should the rights of all individuals be protected equally 100% of the time? 
 
 

Estimated duration of lesson: 

1 to 2 45-60 minute class periods:  

 
 
 
 
 
 
 
 
 
Targeted Lesson Standards:  Which unit standards are the focus of the lesson?: 
 
WS.11-12.1a-e,  
RI.11-12.1 
 

Academic Expectations: 
 

1. Read, summarize and analyze the First Amendment  
2. Read and summarize a brief description of the Wikileaks controversy  
3. Write a short argument in favor or against Wikileaks with direct citation from 

the first amendment and the controversy summary.  
 
 
 

Enduring Knowledge & Understandings: 
 

1. The US Constitution and it’s Bill of 
Rights grants people with certain 
rights.  

2. Protecting the rights of the 
individual may come at cost of the 
safety and well being of many. 

 
 

Skills and Concepts: 
 
Read, write, summarize citation, analyze, 
claim and counterclaim, support with 
evidence 

Template Key: 

 Constant/ Should not be differentiated.   

May be/Should be differentiated.   
 



Supporting Standards: 
RI.11-12.4, 8 
L.11-12.1 
 

 
 
 
 

Assessment Plan for lesson 

 

Core Content for Assessment: 

 

Bill of Rights: 1
st
 Amendment—close reading and analysis 

Writing of an argument 

 

 
Examples of formative/summative assessments:  (Check all that apply)  
 

 Pre-Assessment aligned with learning 
targets 

 Running Record 

 Anecdotal Records  Class discussions 

 Students monitor progress to reaching 
learning targets 

 Conferences and interviews 

 Students using feedback to set goals  Rubrics and/or Scoring guides 

 Journals/Learning log  Self-Assessment/Reflection 

 Portfolios  x Performance tasks 

 Projects x Selected and/or constructed 
responses 

 Students revise assessment answers  Open Response 

 On-Demand  Oral Examination 

 Writing Portfolio Tasks  Multiple Choice/Selected Response 

 Performance Tasks/Events x Essay 

Other: 

 
 
  

Alignment to Summative/End of Unit Assessment  
 
As a pre-assessment of the skills emphasized in this unit, this initial lesson is 
fully aligned to the end of unit assessment. 

 

 

Students Will Know…… 
1. The first amendment protects an 

individual’s right to speech, 
press and religion. 

Students Will Be Able To Do….. 
1. Read and understand the first 

amendment  
2. Read a brief description of the 

Learning Targets  
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Lesson Topic/Focus:  A Close Reading of the Bill of Rights  
 
Lesson Essential/Guiding Question(s):  
 

1) What rights are protected by the first 10 amendments and who does those 
rights belong to? 

2) Why is it important to closely read the amendments when trying to 
understand them? 

Estimated duration of lesson:  

2-4 45-minute class periods.  

 
 
 
 
 
 
 
 
 
Targeted Lesson Standards:  Which unit standards are the focus of the lesson? 
 
L.11-12.1 
SL.11-12.1 
RI.11-12.4, 8, 9 
 

Academic Expectations: 
 

 Students silently read, then the teacher reads aloud the text of the Bill of Rights and 

its Preamble while students follow along 

 Students work individually to translate sections of the Preamble into their own words 

and to share their work in pairs before sharing summaries with the whole class) 

 Students answer guiding questions regarding the preamble (multiple entry points: 

discussion types—pairs, groups, whole class, parallel teaching) 
 
 

Enduring Knowledge & Understandings: 
 
A close reading of the amendments will 
lead to a better understanding of their 
meaning, allowing students to build an 
independent interpretation of the 
document  
 
 

Skills and Concepts: 
 
Read, interpret, analyze, cite, discuss, 
respond, listen, articulate. 

Supporting Standards: 
SL.11-12.3 

Template Key: 

 Constant/ Should not be differentiated.   

May be/Should be differentiated.   
 



Assessment Plan for lesson 

 

Core Content for Assessment: 

 

A spoken and written understanding of the first 10 amendments, which students 

can substantiate with evidence from the document.   

 

 

 
Examples of formative/summative assessments:  (Check all that apply)  
 

 Pre-Assessment aligned with learning 
targets 

 Running Record 

 Anecdotal Records x Class discussions 

 Students monitor progress to reaching 
learning targets 

 Conferences and interviews 

 Students using feedback to set goals  Rubrics and/or Scoring guides 

 Journals/Learning log  Self-Assessment/Reflection 

 Portfolios   Performance tasks 

 Projects x Selected and/or constructed 
responses 

 Students revise assessment answers  Open Response 

 On-Demand  Oral Examination 

 Writing Portfolio Tasks  Multiple Choice/Selected Response 

 Performance Tasks/Events  Essay 

Other: 

 
  

Alignment to Summative/End of Unit Assessment  
 
This lesson, and other close reading lessons that cover the amendments, aim to 
help students become independent with the language of the document. This 
independence will allow the students to build their own understanding and 
interpretation of the document, which is a crucial skill for the final assessment; 
the debate.  

 

Lesson Overview:  

 Students silently read, then the teacher reads aloud the text of the Bill of Rights 

and its Preamble while students follow along 

 Students work individually to translate sections of the Preamble into their own 

words and to share their work in pairs before sharing summaries with the whole 

class) 

Students answer guiding questions regarding the preamble (multiple entry points: 

discussion types—pairs, groups, whole class, parallel teaching) 

 

 
 
 



Lesson Detail:  Detailed description of lesson includes: 

 

Section Activities  

 

SECTION 1 Amending the Constitution: Protecting the Rights of the Individual 

 

(1-2 days) 

 

1. Students first read the Bill of Rights and its Preamble silently. 

2. The teacher then reads the text our loud to the class and students follow along in 

the text 

3. After listening, students re-read the Preamble to the Bill of Rights and translate 

the “THE” section into their own words.  

4. The teacher asks the class a small set of guiding questions about the “THE” 

paragraph, students discuss the questions in small groups and then as a whole 

class 

5. After discussion, students rewrite their translations 

6. Wrap up  

7. Student submission of journal responses and teacher feedback (overnight) 

 

 

1. Teacher introduces the 
text and students read 
independently  
 

 

The idea here is to plunge students into an independent encounter 

with this short text. Refrain from giving background context or 

substantial instructional guidance at the outset. It may make sense to 

notify students that the short text is thought to be difficult and they 

are not expected to understand it fully on a first reading--that they 

can expect to struggle. Some students may be frustrated, but all 

students need practice in doing their best to stay with something 

they do not initially understand. This close reading approach forces 

students to rely exclusively on the text instead of privileging 

background knowledge, and levels the playing field for all students 

as they seek to comprehend the Bill of Rights and it’s Preamble in 

its original form. 

 
*Note: to support struggling readers, formatting changes such as spacing, 

text type and color are encouraged.  

2. Teacher reads the text 
out loud as students 
follow along 

 

Listening to the Bill of Rights is another excellent way to initially acquaint 
students with its powerful purpose. After students have an opportunity 
to silently read the text, read aloud the articles slowly and methodically, 
allowing students to follow the civil rights identified in the document. Do 
not attempt to translate the text for the students by providing 
background information or context, but rather carefully speak the words 
clearly to the class, being sure to follow punctuation and rhetorical clues. 
Reading out loud with students following along improves fluency while 
offering all students access to this complex text.  Accurate and skillful 



modeling of the reading provides students who may be dysfluent with 
accurate pronunciations and syntactic patterns of English. This step can 
be repeated as necessary, particularly in small groups.  

3. Students translate the 
text of the “THE” 
paragraph into their 
own words in one or 
more sentences 

This is the second independent activity, in which students attempt to 
understand on their own the “THE” paragraph. The aim here for students 
is not to summarize, but to paraphrase, to put it in their own words. 
Students should write no more than a couple of sentences. In order for 
students to accomplish a task like this successfully, they will need practice 
in focusing and writing independently. The aim is not to have them ask 
questions but do what they can on their own.  



4. Teacher guides discussion of the “THE” paragraph of the Preamble. 
 
Central Concern #1 for guided discussion:  
  
According to the second paragraph/sentence, what changes to the constitution is congress suggesting 
and why? 
 
This first central concern aims to guide students to recognize the Bill of Rights as part of the constitution 
itself. Furthermore, careful analysis of this paragraph provides the reading with some justifications for 
these additions. These components will help students to begin to build an complex understanding of the 
Constitution as a document that not only outlines the duties of a government, but also, provides rights 
to the individual. In this one complex sentence the reader is provided with the, “whom, what, when, 
where and why”, of the document.  
 
Guiding Questions and Academic Vocabulary 
 
Text Under Discussion: 
Conventions of a number of the States, having at the time of their adopting the Constitution, expressed 
a desire, in order to prevent misconstruction or abuse of its powers, that further declaratory and 
restrictive clauses should be added: And as extending the ground of public confidence in the 
Government, will best ensure the beneficent ends of its institution. 
 
Guiding Questions 
Instructional Commentary 
a. What is meant by the term “conventions”? 
The document tells us that they are “of the States” meaning that each individual state must have a 
convention. Conventions “expressed” and “adopted”. Upon identifying these actions students should be 
able to deduce that conventions are made up of people, they may infer based on background 
knowledge of American government that these people are representatives. 
 
b. What is meant the terms “misconstruction” and “abuse of powers”? 
The document states, “abuse of its powers”, and uses the pronoun it, to identify the Constitution, 
meaning that the document provides some with power and that misconstruction an lead to the abuse of 
that power  
 
c. What desire did the states express and why? 
The states expressed the desire to add declaratory and restrictive clauses in order to prevent abuse. 
Based strictly on the use of the word “add” it is possible to understand that the states wanted to make 
additions to the constitutions. Discussion will help students to understand that these additions are 
called clauses, and that the purpose of them is to restrict the document and prevent abuse of power.  
 
d. In the final words of the sentence ‘extending the ground of public confidence…ensure the beneficent 
ends of its institution’, what do the states hope to achieve with the addition of the Bill of Rights? 
By building public confidence in the document via providing a limit to it, the writers ensure public buy-in 
into the document, which increases its effectiveness and longevity. By ensuring the beneficent ends” it 
ensures that the use of the document results in a positive end.  
 



SECTION 2 – The Amendments  
 

Section Two Activities—1st Amendment  

1. The teacher sets the scene for Bill of Rights: conducts brief discussion of 
the Preamble based on previous class work.  

2. Students read independently the first amendment. 
3. The teacher reads the text of the first amendment out loud to the class 

and students follow along. 
4. Students translate the first amendment into their own words. 
5. Next, the teacher asks the class a small set of guiding questions about 

the first amendment.  
6. Students revise their translation of the amendment. 
7. Wrap up. 

 
Teacher guides the discussion of the first amendment  
 

Central Concern #1 for guided discussion: 
 
 What basic rights does the first amendment protect and to whom is this protection 
guaranteed?  
 
Most students will have some prior knowledge about the first amendment and many will 
associated it with freedom of speech. The objective of this first central concern is to help 
students build a complete understanding of all of the rights protected by this amendment. 
Additionally, this central concern continues to build the concept of the “people” that the 
document relies on, but may not be explicit.  
 

Text Under Discussion Guiding Questions Instructional Commentary 

 
Congress shall make 
no law respecting an 
establishment of 
religion, or prohibiting 
the free exercise 
thereof; or abridging 
the freedom of 
speech, or of the 
press; or the right of 
the people peaceably 
to assemble, and to 
petition the 
Government for 
redress of 
grievances.1 

 
a. Whose power 
does this 
amendment limit 
and in what way(s) is 
it limited?  

 
The document states that “congress shall make 
no law”, explicitly stating that there are limits 
to the types of prohibitive laws this branch of 
government can make. It may be important to 
begin discussions around the branches of 
American Government and that 
amendments/limits are not inclusive of all 
branches. A discussion about the purpose of 
laws can be facilitated, and the concept of 
tyranny introduced. 

                                                 
1
 U.S. Const. amend. I. 



Text Under Discussion Guiding Questions Instructional Commentary 

 
“respecting an 
establishment of 
religion, or prohibiting 
the free exercise 
thereof;” 

 
b.  What is the 
relationship between 
the words 
establishing and 
prohibiting.  
 

 
The documents parallel structure surrounding 
the word religion identifies that a citizen’s 
religious rights are protected in two major 
ways. The technical writing within the amend 
may be changeling for many students and 
returning to the text frequently as it is 
discussed will helps students to make sense of 
familiar words used in an unfamiliar context.  

 
“abridging the 
freedom of speech, or 
of the press;” 
 

 
c. What does the 
word abridging 
mean? 

 

 
“the right of the 
people peaceably to 
assemble, and to 
petition the 
Government for 
redress of 
grievances.” 
 

 
d. The word 
peaceably is of 
particular 
importance, why? 

 
By focusing on the word peaceably students 
will focus in on the word assemble and build 
meaning around the both the possible need for 
assembly by the people as well as defining 
what is lawful assembly.  

 

 

 
Section Two Activities—2nd Amendment  

1. The teacher sets the scene for Bill of Rights: conducts brief discussion of 
the Preamble based on previous class work.  

2. Students read independently the second amendment. 
3. The teacher reads the text of the second amendment out loud to the 

class and students follow along. 
4. Students translate the second amendment into their own words. 
5. Next, the teacher asks the class a small set of guiding questions about 

the first amendment.  
6. Students revise their translation of the amendment. 

 

Teacher guides the discussion of the second amendment  

 

Central Concern # 1 for guided discussion  

 

What is being protected by the second amendment and who is protected? 

 

 

 



 

Text Under 
Discussion 

Guiding Questions Instructional Commentary 

 
A well-regulated 
Militia, being 
necessary to the 
security of a free 
State, the right of the 
people to keep and 
bear Arms, shall not 
be infringed.2 

 
a. In the context of 
amendment two, who 
are the “people” the 
authors refer to? 

 
The document protects the “people”; however, 
it is necessary to identify who the “people”. 
The first statement of the amendment 
indicates that the people are part of a well-
regulated militia, whose purpose it is to ensure 
security of the a free “State”. 
 

 
 

 
c. Why is the word 
free of particular 
importance? 
 

  
Because the word free is associated with the 
word State, it helps to build a specific 
understanding of when and why this protection 
becomes necessary.  
 

 
b. The words State, 
Militia and Arms are 
capitalized, why? 
What impact does this 
have on the meaning 
of the word people? 
 

The capitalization of these words shows us that 
the rights of the individual to own weaponry is 
not protected, but rather the rights of an 
organized group, namely a Militia whose use of 
Arms is in direct service to the State (country), 
so long as the State is identified as “free” by 
the people 
 

 

 

 

 

 

                                                 
2
 U.S. Const. amend. II. 



Resource: 

The following open source resource is from achievethecore.org and can also be found at 

http://www.achievethecore.org/steal-these-tools/text-dependent-questions  

A Guide to Creating Text Dependent Questions for Close Analytic 

Reading  

Text Dependent Questions: What Are They? 

 

The Common Core State Standards for reading strongly focus on students gathering 

evidence, knowledge, and insight from what they read.  Indeed, eighty to ninety percent 

of the Reading Standards in each grade require text dependent analysis; accordingly, 

aligned curriculum materials should have a similar percentage of text dependent 

questions.  

 

As the name suggests, a text dependent question specifically asks a question that can only 

be answered by referring explicitly back to the text being read.  It does not rely on any 

particular background information extraneous to the text nor depend on students having 

other experiences or knowledge; instead it privileges the text itself and what students can 

extract from what is before them.   

 

For example, in a close analytic reading of Lincoln’s “Gettysburg Address,” the 

following would not be text dependent questions: 

 

 Why did the North fight the civil war? 

 Have you ever been to a funeral or gravesite? 

 Lincoln says that the nation is dedicated to the proposition that “all men are 
created equal.” Why is equality an important value to promote? 

 

The overarching problem with these questions is that they require no familiarity at all 

with Lincoln’s speech in order to answer them. Responding to these sorts of questions 

instead requires students to go outside the text. Such questions can be tempting to ask 

because they are likely to get students talking, but they take students away from 

considering the actual point Lincoln is making.  They seek to elicit a personal or general 

response that relies on individual experience and opinion, and answering them will not 

move students closer to understanding the text of the “Gettysburg Address.”  

 

Good text dependent questions will often linger over specific phrases and sentences to 

ensure careful comprehension of the text—they help students see something worthwhile 

that they would not have seen on a more cursory reading.  Typical text dependent 

questions ask students to perform one or more of the following tasks:  

 
 Analyze paragraphs on a sentence by sentence basis and sentences on a word by word basis 

to determine the role played by individual paragraphs, sentences, phrases, or words 

http://www.achievethecore.org/steal-these-tools/text-dependent-questions


 Investigate how meaning can be altered by changing key words and why an author may 
have chosen one word over another 

 Probe each argument in persuasive text, each idea in informational text, each key detail in 
literary text, and observe how these build to a whole 

 Examine how shifts in the direction of an argument or explanation are achieved and the 
impact of those shifts 

 Question why authors choose to begin and end when they do 

 Note and assess patterns of writing and what they achieve 

 Consider what the text leaves uncertain or unstated 

 

Creating Text-Dependent Questions for Close Analytic Reading of Texts 

 

An effective set of text dependent questions delves systematically into a text to guide 

students in extracting the key meanings or ideas found there.  They typically begin by 

exploring specific words, details, and arguments and then moves on to examine the 

impact of those specifics on the text as a whole.  Along the way they target academic 

vocabulary and specific sentence structures as critical focus points for gaining 

comprehension.   

 

While there is no set process for generating a complete and coherent body of text 

dependent questions for a text, the following process is a good guide that can serve to 

generate a core series of questions for close reading of any given text.   

 

Step One: Identify the Core Understandings and Key Ideas of the Text 

 

As in any good reverse engineering or “backwards design” process, teachers should start 

by identifying the key insights they want students to understand from the text—keeping 

one eye on the major points being made is crucial for fashioning an overarching set of 

successful questions and critical for creating an appropriate culminating assignment.  

 

Step Two: Start Small to Build Confidence 

 

The opening questions should be ones that help orientate students to the text and be 

sufficiently specific enough for them to answer so that they gain confidence to tackle 

more difficult questions later on.  

 

Step Three: Target Vocabulary and Text Structure 

 

Locate key text structures and the most powerful academic words in the text that are 

connected to the key ideas and understandings, and craft questions that illuminate these 

connections.  

 



Step Four: Tackle Tough Sections Head-on 

 

Find the sections of the text that will present the greatest difficulty and craft questions 

that support students in mastering these sections (these could be sections with difficult 

syntax, particularly dense information, and tricky transitions or places that offer a variety 

of possible inferences). 

Step Five: Create Coherent Sequences of Text Dependent Questions 

The sequence of questions should not be random but should build toward more coherent 

understanding and analysis to ensure that students learn to stay focused on the text to 

bring them to a gradual understanding of its meaning. 

Step Six: Identify the Standards That Are Being Addressed 

 

Take stock of what standards are being addressed in the series of questions and decide if 

any other standards are suited to being a focus for this text (forming additional questions 

that exercise those standards). 

Step Seven: Create the Culminating Assessment 

Develop a culminating activity around the key ideas or understandings identified earlier 

that reflects (a) mastery of one or more of the standards, (b) involves writing, and (c) is 

structured to be completed by students independently.  
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Appendix 

 

 

 

Unit Adapted for 

Frederick Douglass Academy II 2012-13 Unit Plan Template 
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